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Live Teaching
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Direct observation has much to offer, but if it is just a question of the observer 'parachuting in' to watch the student's practice this can feel intrusive or disruptive.  It is also a wasted opportunity because direct observation can be transformed into a more active engagement with the student and the service users, through live teaching.  Similar methods are used in some family therapy settings (where a one-way mirror and earphones may be deployed) and we will consider a variant for student supervision shortly.  First, let us explore some of the advantages of teaching the student live in the company of service users .
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Modelling






The apprenticeship model sought to reproduce the supervisor's practice in that of the supervisee and, rightly, that model fell out of 

fashion.  However, we should not underestimate the role that the supervisor has to play as an experienced practitioner to whom students look as a model of practice. Being there in the room with the student and service users together enables the supervisor to model certain aspects of practice (open questioning, for instance).
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Immediate feedback

If you were learning how to knit and you dropped a stitch it would be much more helpful to have some-one tell you there and then

that the stitch had been dropped rather than carry on knitting, only to have to unravel it all a few days later in your 'knitting supervision session'.  So, there are enormous benefits from having a direct and instant feedback loop, which is possible when the practice teacher is there in the presence of the student.
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Support




Staying with the knitting analogy, it can feel more supportive to have some-one able to pick up the dropped stitch and help you 

with it there and then.  Supervisors might feel it is supportive to help students unravel it later, but in fact this could be experienced as rather demoralising.  There is support in being able to build on the student's good practice, too.  Indeed, when the student's practice is very good, live teaching can become co-working, whilst being open about power differentials, of course. 

Assessment
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Live teaching helps the supervisor to evaluate the strengths and weaknesses of the student's practice.  It is likely to be a more

accurate assessment than reported practice; if you were to assess a pianist's skills on the basis of their description of the way they gave a performance that you had not heard you would think this a strange way to come to a judgement.   Live teaching can provide rich material for the student's portfolio and for the supervisor's assessment report 
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Quality

Live teaching helps assure the quality of the service that people are receiving from students.  In direct observation, what do you do 

when you have concerns about the direction the student is taking?  Live teaching gives permission to intervene in various ways that can provide not just immediate learning for the student but also protection for the service users.  It can also be the backdrop for a more meaningful contribution by service users to an evaluation of the student's work.
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Aid to indirect teaching 


The experiences that are gathered through live teaching provide lots of additional material for subsequent indirect teaching in the 

supervision session.  You can point the student in the direction of particular exercises and articles to prepare for the session, in the light of what happened in the live teaching session; you can prepare what if? scenarios and rehearsals to use in supervision03.  You can feel confidence that all of these will be relevant because of your direct experience of the practice to which they will refer. 

Credentials

Students need to have confidence that their supervisors are skilled practitioners. Watching you in action, via some of the interventions 

in live teaching, can develop the student's respect for your practice.  The practice need only be skilled, not superlative, since the latter could feel too distant from the student's range - like watching a highly skilled knitter produce a complex, ribbed cardigan in a matter of minutes!


Model to introduce direct observation and live teaching



 
Chart 1: Model for introducing direct observation and live teaching
Live teaching is more likely to be successful if it is introduced in a systematic way as part of a carefully constructed model.  Chart 1 shows the placement running over time from left to right; early on, the student observes the supervisor's practice on a regular basis.  This is the opportunity for the supervisor to model the student role, the kind of behaviour that will be expected of the student, with the supervisor introducing the student to a fair and systematic model of Feedback and demonstrating the openness and reflection that will be expected of the student. 


Gradually, the student takes increasing responsibility until they are providing the lead.  The timescale (i.e. the period of time that is covered in Chart 3.1) will vary from student to student and this will be a good indication of the student's progress.  In many cases, but not all, there can be a period during which there is a balance between student taking lead and supervisor taking lead, akin to co-working.  The possibility of co-working, with student and supervisor sharing the lead in direct work with service users, is a good indicator of satisfactory progress by the student. 
Live teaching is introduced in the period when the student is taking the greater responsibility for leading.  As part of this kind of systematic model, live teaching is not seen as a special event, but as part of a pattern of working together in which the supervisor has already shown themselves open about their own practice and has modelled methods of feedback that are fair and honest. 

This model needs adaptation for off-site supervision, where the supervisor does not have regular contact with the student.  Direct observation and live teaching are likely to be experienced as special events when there has not been the opportunity for the student to observe the off-site supervisor's practice on a regular basis.  In these circumstances, it is worth considering how the on-site supervisor can be trained to perform live teaching. 

Rules for live teaching


Live teaching should be conducted carefully and within agreed rules.  Once the general model to introduce direct observation and live teaching is understood, the options that are available during the live teaching experience need to be discussed with all involved - including, of course, the service users.  Before any live teaching can take place, service users must give informed consent based on their understanding of clear and open explanations of the purpose of the live teaching and the knowledge that they can withdraw consent at any time.  Anecdotal evidence suggests that service users benefit from the experience of live teaching, though the formal evidence base needs to be developed.

There are four possible actions during the live teaching, any one of which might be used any number of times during the session.

1 
The supervisor can address the student directly - e.g. a suggestion that the student pursue a certain line or a question that helps illuminate what is happening for the student.
2 
The supervisor can address the service users directly - e.g. a specific question directed to the service users or perhaps a reflection that is intended to help them to see the situation differently.
3 
The supervisor can address the process - a statement or comment is made about what is happening but this comment is not directed at any one particular person.
4 
Time out is called to give the opportunity for the supervisor and student time to talk away from the service users and, indeed, for the service users time to talk away from the professionals.  In theory, any-one can call the time out, though it is most likely to be the supervisor.

Of course, there is also a fifth course of action:

5 
Do nothing - this should be a positive choice not simply a default setting.

The live teaching session is rather like 'Sliding Doors', the film in which the difference between catching a train and not catching a train has a huge impact on the course of a person's life.  In common with the 'doors' blogs in this Guide, live teaching rests on the premise that there are significant choices, in this case throughout each session with service users, about what to ask, when and how.  Proceduralised practice, encouraged by formalised assessment schedules, limits these kinds of choice by imposing a template on the intervention.  Professional practice seeks to expand these choices.  Live teaching is an opportunity for the supervisor to model 'sliding doors' with decisions to make about when and whether to intervene and how; it is also an opportunity to develop professional, rather than routinised, practices. 
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There'd been a suggestion of some outside supervisor to watch me, but fortunately it didn't happen.  I was very relieved - it's such an artificial situation. I don't know how they could have expected to get the 'real me'.  I think my agency was pleased, too - more expense and complicated.  So my line manager did the observations.  We get on fine, but I was more nervous than I thought I would be, because he doesn't generally see me actually with service users.  And we had to cancel one session because there was an emergency he had to deal with.  


He gave me general feedback after-wards that was fine and pretty much what I'd expected.  It felt a bit of an anti-climax, but I'm a well-established member of the team so there's nothing new to add, is there?  I couldn't really see the point in putting us all through this time-consuming activity.  I guess it's to check that I'm doing what I say I'm doing, going through the hoops.  


Brenda Shapiro-2, student


 








As a part-time student on a distance learning programme, with placements in my own agency, I had insisted that I have an external supervisor, Dave Murray.  At first I found Dave a bit intimidating. He was quite intense with high standards of practice - would I  ever be able to match them?  But he reassured me that he respected that I was an experienced worker, but that I was also a student (it took me a while to see this as a positive label). 


The turning point for me was when he put himself in the position of the student - I observed him and gave him feedback.  He taught me a system for live teaching which made me less nervous than I thought I would be when it came to my turn to be observed by him, because I knew the rules and he was there to support me.  I'm not saying it didn't feel strange - it felt really different to what I normally do - but I was surprised that this felt like a good thing. I felt the adrenalin afterwards!


Brenda Shapiro-1, student 
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


I was resistant to this live teaching when my supervisor first talked about it early in the placement.  But, by the time we came to do it, I'd seen her quite a few times in direct practice and I felt more confident.  It still very strange, but then I figured that if I'm truly going to be stretched in my learning it should feel strange.  It didn't feel unsupportive, in fact I think it was very supportive, just a bit self-conscious. 


It was important to debrief soon after, not just about the content of the session and learning I got from the live teaching, but also the process.  This meant that I felt more in control of what would happen next time and I could tell the supervisor which of her interventions worked best and which not so well.  I've found that it's also important that the service users have an opportunity straight at the end of the session to say how they found it and to ask them whether and how they feel it made a difference to their experience.  They tend to say a bit the same as me - it was a bit strange but they enjoyed it and they got a lot from it.


Nat Davies, student
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